
If 
H Terms and definitions of Child Development 
~ 



INTRODUCTION 

Eastside Community Child Ca1·e and Child Development: 

Scient i fic Chrtd Development is our goal . This is not to be 
confused with abstract intellectual a1·guments. It ic:= . .simpl y 
a matt-e1· of summa1·iz i ng our wo1·k with chi ld1·en to know mo1-f:· 
fully how best to develop children. ESCC h,:,<::. lean1ed ma n y 
things from a long proc~ss of summarizing our experience 
with child1·en. This handbool<let shar· es somE· of what bJe 

J have le.:n·ned , but it is only a sta1·ting po i nt . L)nclers.tanding 

1 Chi td Development is · a continuous pi·ocess in thr~ evE·r·y cla y 
~ activity of 1·ais i ng chi ld1·en. 

I. CHILD DEVELOPMENT IS HUMAN DEVELOPMENT 
In gene1·a t, this means that Chi 1. d Deve l opmE•nt is a m<~Ch <Hi i c::. m of 
transferring human experience to the new gene r ation so t he y 
can b u i l d on t h e p a s t . So c i a l de 'J e 1. o p me n t h a s · p ,- o c e e de d f ,- o m 
primitive times to the current stage of development . 

In pa1·ticular, children 1·eflect the condition::; they g1·o~.oJ 

and the pe1·sonality t1·aits of their p.:n·ents . Children 
imitate, then consolidate from their pa1· ent s: (a) 

methods of solving problems which face them ; and (b) 
conduct to guide social interaction . 
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2. THE PRINCIPAL INFLUENCE AND THE NON-PRINCIPAL INFLUENCE 
Child1·en learn diffe1·ent things f1· om ea ch pa -r ent. Co nsis. ·!: ~~ nt l.y 
we have found one parent is the Princ i pal Influence CPI > , a nd 
one parent is the Non-P-rincipal Influence <No n -P I ) on the 
chi !d's development . It is f1·om the PI tr-,at the chi l d l eanl !'.i 
his/her basi c approach t6 the world, to objects, to p e opl e ' s 
i d e a s , t o p 1· o b l e m s , T h e P I p a s s e "' o n t o t h e c h i l d 1..1 h a t t.J i l l 
be useful to him/he1· in life . Fi·om the PI, th e chilclvJil. l 
learn what methods to use to solve problems; for exa mp l e , how 
t o a s I< . f o r h e I p o 1· ul h e n t o u s e f o 1· c e , h o u.• t o g e t a t o o l ; a n d 
even such mP.thods as getting mad o1· giiJing up. Thi s is · th e 
child's KNOWLEDGE FORM (see definition below > . 

F r o m t h e No n - P I , t h e c h i l d l e a ,- n s c o d e .s o f c o n d u. c t s u c h a s · B e 
Polite', o1· 'Don ' t Let Othe1· s Take Advantage of You · , o1· 'Help 
Others Who A1·e Weake1· Than You', 01· 'Neve1· Admd M i stakes'. 
This is the child ' s Social Fo1· m. To Note: If thel" t' is. onl y ont' 
Parent, the child wi II adopt his/he1·. Social Fo1·m f1·om the PI. 
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3. KNOWLEDGE FORM 
The Knowledge Form is the product of the identity between th~ 
child and his/he1· PI. It is , you might say, the set of operatil'\ 9 
p1·inciples which the ch il d (and the adult PI) uses to negotiate 
h i s I h e 1· w a Y i n t h e w o 1· l d . I t i s t h e K n o w l e d g e F o l" m t h a t w i l 1 
de t e ,- m i n e how a ch i I d w i l I 1· e sp on d to a p 1· o b I e ftl, Cl" i s i s, · even 1 \ 
o ,- p ~- o cess . F o ~- i n stance , i f the do o d< nob i s too h i gh f o l" a 
child who wants to go outside, what will he/she do? What wit\ 
be his/her guide to action? 

Chi ldn~ n·s thinking or actions will reflect 
I< n ow l e d g e F o ,- m s , I [IE ALI S T o 1· REAL I S T . So me 
each a 1· e : 

one of two 
of the traits 

IDEALIST 
Physica{ly cautious 
Connect to others and 

situations 

T r· i e s t o l e a 1· n c o n c e p t s 
Takes things personally 
P~l-s i st en t 
Easy going 

Prefers company of others 
Ver·ba! i zes fee 1 in gr.~ 

REALIST 
Daring or careless 
Disconnect from people, 

l~ses train of thought 

Learns to work with hand~ 
Blames things on others 
Jumps from thing to thing 
~Jor-l{s ha·rd, especially at 

m a t e ,- i a ! w o r· k 
Go off on his/her own 
I< e e p s f e e ! i n g s t o s >.> t f ; o ~-
out of touch t.Jith own feelings 

T o p r· o c e e d w i t h t h e e x a m p 1 e o f t h e c h i 1 d t ,- )..' i n g t o ,. e a c h t h e 
do o 1· I< n o b .. HH ~! e a l i s t ch i 1. d t.J o u 1 d be more 1. i k e I y to b 1· i n g over a 
c h a i 1· t o c l i m b up o n , t..l h e ,- e a s t h e I d e a l i s t t.J o u l d b e m o 1· e a p t t o 
ask someone foi- help, Dn the othe ·r hand , a Rea 1 i st loJi ll often t 
jttempt. to do a task beyond him/herself , s uch as carry too heavy • 
a 1 o a d .. p ,- E· t e r 1· i n g t o d o i t h i m I h e ,-s e l f t o a s k i n g f o ,- h e l p • \ 

4. FORMS OF MOTION 
In the ~orld and the uNiverse, nothing is at rest. The concept 
of motion in matter applies to the tiny molecules of objects as 
wel.l as to people and society in gene·ral. Knowledge For·ms in 
particular are associated with certain forms of motion. Some 
examples are Action-Reaction , Progression-Regression, Positive­
Negative , I 
Action-Reaction is associated with the Realist Knowledge Form . I 
Realists a1·e mo1·e able to see the external·-·- matte1· in motion- 1 

but h a v e d i f f i c u It y c: on n e c t i n g w it h the i n tel" n a 1 -- m o t i on in l 
matter. Fo1· example, in ·toilet t1·aining, a Realist has accidents .···· 
because he/she isn't aw<He of the int'l'l· nal signals that he/she 
~ad to go. 
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I d ~.?a !. i s to;. on the other· h ~~ n d , <H. e .:~ b l e to conn e c t to the i 1· own 
and otheJ-'<:~. inte ·r n.:,l motion. Foi .. <·~xampl. e , an Idealist t.Ji 1.1 CJ"';r' 

in sympathy h.lith another· child toJhe< is. c!"ying. But Idealists 
h a •J E· d i f f i c u 1. t y in c: once p t ua l i z i n q and con t ·,- o l l in g ext e n1 a l 
m a t t 0 ~- i n m o t i o n . F o t ~~ x "' m p 1. e , i n t. o i l <d tr· a i n i n 9 a n I d e <~ I i s t 
has accidents becaus0 he/she can t get his/her pants down fast 
enough or ;iues up trying. 

5. THE RELATIONS IN THE PRODUCTION PROCESS OF DOMINATION AND 
~:;UBDRI:il NAT I Dl··l 

T h 1 .. o u g h t h ~~ I< n o t,J l ~! d q <·! F o r· m , t h <·~ P I t -r a n s m i t s. t o t h e c h i l d a 
specific role in the social relations of society: a role of 
domination or of subordination. The role is fir st taught through 
the relations of the production process at home. Inside the 
f a m i 1. y , l•' o ·r k 1 ~::. o ~- q a n i z ~! cl a c: c o ·'" d i n g t o '" d i v i ~:; i o n o f l a b o i- . T h a t 
i c:; , '·•-' h () d o P ~:; t.J h "' t ,::, n cl h o I•.' de c: i :::. i on ~==· a r· e m a cl e i ~; o I ' g <:t n i z e d 
according to definite social relations. These are the relations 
o f p r· c d u c: t i o n l.t! i t h i n t h e h o m e .: t h f' y i n c 1. u cl f.• ,:J 1. 1. <:t ~:; p <~ c t •::. f ·~'" o m 
dishwashing to the monthly budget The relations of production 
within the home corr<-:ospond to the relations of production of 
s ociety as a whole: for example, the boss-worker relationship, 
t h e 1. e a cl c: ·,- ···· :,\ n d -· f o i. I. o t.J "' ·r ·r <·~ I. ,:! t i o n s:. h i p , t h e h e i ·r a i- c h y l!J i t h i n 
social groups . These are the relations of domination and 
subordination. This is to say, that the things the PI does 
t.J ith th€· child tr-.:Hismit the PI'~"· ot..tn position in the~ ~-el -ation!:; 
<; f p 1 .. o cl u c t i o n i n •:; o c: i t:· t y t o t h e c: h i 1. d . T h <-:- 'i f: h i c l e o f t h i s 
transmission is the Knowledge Form. (see Glossary, Social: 
domination •,.1c,: . • ·:::.ub o·t"dination.) 

Each Knowl.edge Form has its strengths and its weaknesses. The 
l d f: d 1. i "'· t i "'· ·''' b I. f.· t o <:;. r- •::· t h e i n t e ·,·· n ,;, I r· <~ 1.· a t i o n ::; o f t h i n g '"· a n d 
thu s i s better able to understand the worl d and connect to 
othpr· ppoplr.·. Th<-:· P<-:•<:ili<::.t i<::. ablE' to ;;:.PP -the exte·rn,-:,l relationr::. 
of thinq <:; .,;·,nd thu~::. i ·:::. brltter· ablP to i:lc:t in th(·' t..tol· ld and to 
produce . Each has its strength, yet both are one - sided. 
One's Knowledge Form i s neuer a personal choice. On~ does not 
ch o o ,,, ~~ i: o h <·:· ;:, n J cl f.' ,·;, l i •::. t o ·r .::1 P <-:· d I i c,:. t o ·r to be do m i nan t o ·c 
s uborclindte in the relations of prod uctio n . It is neither 
good nor bad. but rather it is a reflection of th<-:o social 
s~s tem within each of us . One can no more avoid b0ing either 
.;:, n ' J d <·:· .,j I. i '''· 1: o .,. ~·:; P " ,;, i. i •::. t t h <:'! n o n >> c o u. I d _-;; '.! o i cl b ·,·· ~~ a t h i n q p o l 1. u t t:· d 
~-:·, i r· 

... ·_ 
• .... ' THE RIGHT Tn BE TREATED AS AN EQUIVALENT 
T he· PI: 
';:, ·f t f.• ., .. 

c: c• n ··:. c i "' '·'· :: l ·~, ''' 1 '! d • 1 n c. o n <:; c i i) t.\ •:: 1. ..... i:l ·I· ·!· i·:· m p t 5;. t o m o d f• I + h I'• c: h i 1. d 
hi ·::, ..... he·,·· c.: .. .1n im <:'!qP . ftf.•s.pite "'·'JC:h attPmpt<=;., thP chi !. d 1 .. •i !. I 
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grow to become a qualitatively different individual. Growing 
c h i l d ~- e n w i l l d e m a n d t h e i 1· 1· i g h t t o e x i s t e n c e a n d c om e i n t o 
unavoidable conflict with their parents. The PI must then 
comp1·omise little by little. Once the child1·en's right is 
1·espected by the PI, the anta<.~on ism will be 1·ep laced by harmony. 
This sta·te of harmonious 1·e lations between the child and the PI 
comes about I..Jhen the PI takes steps to treat the child as an 
equivalent. 

7, CYCLE OF KNOWLEDGE 
The Cycle of Knowledge is a concept that conforms to the 
movement of the cycle~; of n;du1·e and society. Ther-e is the 
c: y c l e o f l i f e [ B i r t h ··· C h i I d h o o d A d u l t h o o d [I e a t h J , an d 
t h e1 .. <~ i s the cy c l e of the f o u 1· seasons, f o 1· ex amp I e • Lea 1· n i n 9, 
too, h<:ts its cycle. Clne learns by taking one's unde1·standing 
of specific or particular things or experiences to the general 

in other words, by drawing lessons from one experience which 
have significance to othe1· simi !a1· expe1· i ences -- and, on the 
other hand, by applying general concepts to the particular -­
appl yi ng lessons from past experience to current or future 
~!:><:Pel· i ence. 

R e a l i s t c h i I d 1· e n p 1· o c e e d t h 1· o n g h t h e C y c I e o f K n o w l e d g e f l" o m 
their particular experience of things, They find it hard to see 
the ~otal picture and instead look at its parts; they are 
espe·cially obse·r•Jant of extf)l"nal things. Fo1· example, Realist 
chi ld1·en may be sensitiV€· to changes in the w~ather (cold, wind, 
etc.), but be confused .:~bout the seasons. 

I de a I i s t c h i I d 1· en , on t h e o t h <H h an d , m o v e t h 1· o u g h t h e C y c I e o f 
Knowledge from the general, but often cannot apply concepts to 
the partJc:ular. To use again the example of the weather, the 
I d e a I i s t m a ·'I u n d e i- s t a n d t h e c o n c e p t o f I..J i n t e 1· , b u t c o n t i n u e t o 
wear I ight clothing , remaining unconscious of the cold. 
Idealists are curious about the internal basis of things Cas 
u.1hen one Ideali s t child to1·e apa1·t a clock to see how it wol·ke,d) 
but may be oblivious to the exter·nal conditions, such as fhe 
passing of time . 

8. TWO SIDED DEVELOPMENT 
This bl·ings us to Eastside's purpose of Child Develcopment, 
Knowledge is not complete unless one can both generalize from 
the particular and then apply that general understanding to 
o t h e l" p 1· o b I e m s a n d s i t u a t i o n s . I f a c h i l d · s K n o w l e d g e F o l" m i s 
strengthened and the other side undeveloped, the result is a 
oneJ'sided child with definite limits to what he/she can learn. 

1.~ 



I 
I fw o-s i de d de v e I o p men t i s t h e b as i s o f o u ~- c u n- i c u I u m . 1 t 1 ~: ; 
! widely. known that one learns by doing, so acti •Jiti€-s. ,;n-e p lannE-!1 

I 
to involve cni ldren in real Pl"OCesses, to lear·n skills the y t.Ji ll 
find useful in the world. Care is taken to gear certain a r eas 

1 of curri.cutun:L to develop the weaker sides of Ideal i <ds <'Hld 
I Realists. For· instance, to teach verbal s,ki lls to r~P.,~li~:; i: s; 
! <whic.h are usually difficult for them) , comptdH· to y-::; and othc•l-

games are used . This allows them to use t!'le manipul. ative s.kill<:; 
which come easily to Realists. Motor skills a1·e usuall y,·;, 
struggle for Idealists. These are taught in a coll.ec:ti•.Je, 
socia1 situation, using verbal praise and offering cons i derable 
physical assistance. Many of the daily 1·outines teach Real. ists 
patience and follow-through, such as putting toys away before 
going on to another activity , Carpentry is a ski l I. which 
teaches Realist children to plan and '1T!easu1· e and be car·eful t.Jith 
toots. At the same time, carpentry teaches Idealists how to 
pound and saw forcefully to obtain material results. 

I In summary, at I areas of Eastside ' s curriculum speak to the 
who are both Rea l i s t s and Ide a I i s, t s , 

CONSISTENT CONDITIONS I
I• 

9

de.velopment of children 

Children wi II p1· oceed tht·ough th-e Cycle of Knowledge bui l din'::J on 
~ what they learn at home as , well as at the Center. If conditions 
! in both environm.ents are set to enable chi ld1·en to p·,·actic:e a 
1 sk i t t or F o r m of M o t i on , t h e y w i I l l e a,- n i t 1· e a d i t y an d m o v e o n 
1. · t o t h e n e x t s t e p , H o w e v e r , i f c h i l d ,- e n a t t h e C e n t e ~- a n~ 
r focusing on diff£>t·ent skills than at homf~, confusion t.Jill 

result. Consistent conditions allow parents and the Center 
t o w o ,- k t o g e t h e ,- t o p us h f o 1· w a 1· d t h e c h i t d l" e n ' s d e v e l o p IIH! n t . 

10. DEVELOPMENTAL AREAS OR CATEGORIES 
Understanding child development 1·equi1·es summing up the tota 1. o f 
th@ chi !d's experiences and the child's ability to. p1·ocess net..! 
information and n£>w E>xpel·iences. The child ' s expe1·ienc:e c an bf! 

broken down into five major categories or · areas: Mptor , 
Man i p u t a t i v e , C-o g n i t i v e , La n g u a g e an d So c i a l . S o m e c h i l ctr· e n 
find it easie1· to leat·n, ot· leat·n mo1·e quickly, in one a1·ea than 
another. This is based on the child's Knowledge For-m. 

R!ftr to the Glossary for descriptions of the five developmental 
areas or categories. 



CONCLUSION 
To conclude, Principal and Non-Principal Influences, Knowledge 
Forms, and learning which takes place outside of the Cycle of 
Knowledge can all be barriers to learning. But they do not 
necessa1· i ly have to be. 

Through gaining a greater understanding of them, they can be 
turned into channels for two-sided development. To repeat, this 
is a continuous process in the everyday activity of raising 
chi l dr en. ~ 

As p a 1· e n t s a n d t e a c h e 1· s e n g a g e i n t h e p 1· o c e s s o f s h a 1· i n g t h e i 1· } 

o b s e r v a t i o n s , t h e c h i l d r e n · s d e v e l o p m e n t w i l l b e t h e 1· e s u l t o f T 
th-e methods of Child Development that a1·e used. It is ou1· goal 
to reveal the sequences within the Cycle of Knowledge, and to 
s e l e c t a n d d e u e l o p m e t h o d s t h a t 1.1 i l I e n a b l e c h i l d 1· e n t o d e v e I o p 
in all a1·eas . 
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